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Reading is the cornerstone of all learning. In each subject area, the ability 
to read and comprehend written material is of the highest importance. 

Supporting the development of capable readers at every level is our goal 
as educators, parents, and as a community. 

-Minnesota Department of Education 
  

 
  



Overview 
 

Inver Grove Heights Local Literacy Plan will be broken into the following sections:  Assessment, 
Curriculum and Instruction, Multi-Tiered Systems of Support, Instructional Leadership, 
Professional Development, Family and Community Partnerships and Annual Data Submission. 
An explanation of each is presented below. 
 
Assessment 
This section explains the various assessments administered for students in grades Kindergarten 
- 3rd grade and how this data informs instruction.  
  
Curriculum and Instruction 
This section will show the details of the resources that teachers use to address the ELA 
Common Core Standards.  This section will also address best practices that are used in the 
classroom and used in a balanced literacy program.  
  
Multi-Tiered Systems of Support 
This section explains the various levels of support the district provides for all students.  The 
purpose of interventions and the connection to core instruction is also described here. 
  
Instructional Leadership 
This section will describe the levels of leadership from the district level to the building level.  
  
Professional Development 
This section will explain how we provide comprehensive professional development for staff 
around literacy and the necessary resources to foster their growth and exploration. 
  
Family and Community Partnership 
This chapter describes the ways in which families are provided with information about reading 
instruction, assessments, and support through interventions. 
  
Annual Data Submission 
This section provides a copy of the data report that was submitted to the commissioner this 
year. 
  
 
 
 
 



Introduction 
 
Inver Grove Heights Community Schools is dedicated to providing all students with the 
educational foundation necessary to succeed in school and life. To ensure student success, the 
district sets high standards that are reflected in what is taught in each classroom. ISD 199 is 
also committed to keeping parents and the community informed regarding the delivery and 
continued improvement of district curriculum and academic programs. 
  
Inver Grove Heights Schools are dedicated to excellence in literary education.  In order to 
ensure literacy success for all students, a comprehensive literacy plan had to be created and 
implemented.  This document will outline how Inver Grove Heights Community Schools plans to 
address Minnesota Statute 120B.12, or commonly referred to as “Reads Well by Third Grade.”  
  
A team of teachers, administrators, and specialists met and created a comprehensive K-3 
literacy plan that clarifies the literacy goals of the district to support every child reading at or 
above grade level no later than the end of grade 3.  This plan will make certain consistency, 
uniformity and alignment in messages, expectations and professional development in literacy 
instruction for students in grades K-3.  Our goal is to provide all students with a quality language 
arts curriculum and ensure that all students are strong and effective readers and writers. 
  
We continue to visit the development and alignment of our assessments, curriculum, and 
instruction, multi-tiered systems of support, professional development and family and community 
partnerships to improve student outcomes. 
  
Instructional Program 

 
 



  
Assessments 

  
The Inver Grove Heights School District continues to evaluate, implement, and refine 
assessments to ensure student proficiency in literacy.  Teachers use assessments to determine 
instruction and future actions.  
  
According to the Minnesota Department of Education Reading Well Assessment Information, an 
effective assessment plan has four main objectives.  They include the following: 
  
1. To identify students who are at-risk or who are experiencing difficulties on an ongoing basis 
and who may need extra instruction or intensive interventions if they are to progress toward 
grade-level by the end of the school year.  
  
2. To monitor students’ progress during the year to determine whether students in intervention 
are making adequate progress in literacy development.  This data is used  
  
3. To inform instructional planning in order to meet the instructional needs of individual students. 
  
4. To evaluate whether the instruction or intervention provided it is intensive enough to help 
students achieve grade-level standards by the end of the year. 

  
Assessments 
We use multiple data points in order to get a broad understanding of our readers’ needs 
followed by an aligned curriculum, instruction and interventions to support the learner. 
Assessments include a balance of ongoing formative assessments and summative 
assessments of student learning. These formal and informal assessments provide data for 
grade level Professional Learning Communities (PLC’s) which drives instruction, supports 
differentiation, and documents alignment of instruction to academic standards. 
 
 

Universal Screening  
A universal screener is brief, skill-specific measurement conducted in the fall, winter, and 
spring to monitor students’ progress relative to their peers. This assessment is used to 
identify students who are not making adequate progress and may need additional 
support.  When completed at regular intervals, it helps to establish the expected 
proficiency outcomes and informs program effectiveness.   The screening tool helps 
identify students with dyslexia and convergence insufficiency disorder.  
  



Phonemic Awareness, Letter Naming and Letter Sound Identification are assessed in 
Kindergarten while oral reading fluency is assessed in grades 1-5. Oral reading fluency 
is a measure of reading accuracy and rate. It also has a high correlation with students’ 
reading comprehension. 
  
Inver Grove Heights uses both the TIES CES program and FAST as our Universal 
Screening tools.  

  
Diagnostic Assessments 
Diagnostic assessments provide additional data beyond screening and are administered 
when they will offer new or more reliable data about a student’s academic needs. Using 
diagnostic assessments can provide specific information about the needs of individual 
learners and information for planning more effective instruction and possible intervention.  
  
Beginning in the Spring of Kindergarten, the NWEA MAP assessment is given to all 
students as a diagnostic assessment.  This assessment measures academic growth 
over time, independent of grade level or age.  NWEA assessments are also aligned to 
the Minnesota ELA standards and often are used as an indicator of preparedness for 
state assessments.  
  
The Developmental Reading Assessment (DRA 2) is a one-to-one, research based 
comprehensive assessment to determine the independent and instructional reading level 
for students.  This helps teachers place students in small groups and determine next 
steps for individual students.  This assessment begins in the winter for Kindergarten 
students and is given three times a year for all students in grades 1-3. Students in 4th 
and 5th grade will be tested with DRA in the fall and winter.  

  
  

Progress Monitoring 
Progress monitoring assessments are brief, but are administered more regularly than 
screening and diagnostic tools. Progress monitoring tools provide information about 
student progress on the continuum of learning and grade level outcomes. Data can be 
used to monitor progress for the purpose of individual and small group intervention and 
to evaluate the effectiveness of interventions.  
  
The progress monitoring tool used by the Inver Grove Heights Schools are a 
combination of the CES passages and the skill passages from the University of 
Minnesota PRESS program.  Students are monitored weekly or bi-weekly on oral 
reading fluency and skills being taught during intervention. 
 
 

 



Formative  
Teachers use a variety of methods to monitor understanding and application of learning 
on a frequent basis.  The data from these assessments help teachers identify what skills 
students have mastered as well as areas that need further attention or re-teaching. 
Daily instruction is adjusted basis on results of a formative assessment.   
 

 
 

Inver Grove Heights Literacy Assessment Calendar 2017-2018 
  
 

 
 
 
Definitions of Assessments 
Concepts of Print: The concepts of Print assessment measures what students know about 
books.  
Identification of Letter Names: The Identification of letter names helps teachers identify which 
upper and lower case letters students can properly identify.  
Identification of Letter Sounds: The Identification of letter sounds helps teachers identify 
which letter sounds students can properly identify. 
Phonemic Awareness: The Beginning Sounds, Word Segmenting and Blending Assessments 
measures the abilities students have to hear and manipulate sounds.  
Decodable Words: the Nonsense Word Fluency Assessment measures student ability to blend 
letter sounds together.  
Oral Reading Fluency: The Oral Reading Fluency Assessments measures student reading 
rate and accuracy of grade level reading passages.  



DRA: the classroom teacher in a 1:1 setting completes this assessment.  This assessment 
provides teachers information about reading behaviors and independent reading levels.  
NWEA MAP: This computer-based assessment is completed with the classroom teacher. 
Students in Kindergarten and 1st grade take the test in the spring while grades 2-5 take it three 
times a year  
MCA III: These are state mandated assessments for grades 3-5.  Students are assessed on the 
reading state standards. The classroom teacher administers this computer-based assessment.  
 
Inver Grove Heights Proficiency Scores 
http://p1cdn4static.sharpschool.com/UserFiles/Servers/Server_20241558/File/World's%20Best%20Wor

kforce/2014%20-%202015%20IGH%20Target%20Scores.pdf 

  
 
 
Curriculum and Instruction 

  
Inver Grove Heights defines curriculum as an instructional framework and learning guide 
partnered with the Minnesota State Standards and Benchmarks to support all students to be 
lifelong readers and writers.   A systematic, rigorous, data-driven curriculum structure that is 
implemented and sustained with continuity among and across programs is key to creating 
meaningful learning experiences for all students. 
  
A quality curriculum:  
  

● Reflects the knowledge, skills, and instructional needs of the students to prepare them 
for future learning and working in the world 

● Provides research based instructional strategies proven to show student achievement 
● Accommodates learning for all students and environments 

  
Classroom teachers provide a comprehensive language arts program by providing best practice 
and meaningful instruction in reading, writing, listening, speaking, language and media literacy, 
which is consistent with section 122A.06, subdivision 4.  
  
To ensure proficiency of all students in Reading, a K-5 curriculum maps have been created and 
continue to be refined yearly,  to align standards, instruction, and assessments to be used at 
each of the elementary buildings.  This map is to be used as a guide with the understanding that 
individual needs of the learners must be a priority.  This map shows the connections between 
literacy and other content areas and allows teachers the flexibility to build those connections 
during the literacy block. 



 
Elementary teachers use Literacy by Design, by Rigby, as the core reading program.  The 
Gradual Release of Responsibility model is embedded in the program to provide students 
multiple opportunities for practice and application of skills taught explicitly by the classroom 
teacher. The ultimate goal of this model is to support independent readers and writers.  
 
Being a Writer, by the Center for Collaborative Classrooms, was implemented during the 
2015-2016 school year as the core writing program.  
  
Balanced Literacy Model 
Inver Grove Heights Elementary Schools are in the process of implementing a balanced literacy 
framework.  The framework will provide predictable structures and routines for students to grow 
as readers and writers.  Teachers will integrate whole group, small group and individualize 
instruction, to support the multiple components of the Balanced Literacy Model  
 
  
Core Components of a Balanced Literacy Model 
 
Oral Language: Oral language is an essential component in student’s thinking and reading 
development.  Students learn how words work by listening, talking, and working with them in 
various ways.  Students use language skills to share their thinking and learning.  
Phonemic Awareness: Phonemic Awareness instruction focuses on the manipulation of 
sounds through rhyming,  blending, and segmenting activities. The complexity of the tasks 
builds over the course of the year.  
Phonics:  Phonics is the system in which children learn about letters, sounds, and words in a 
sequential manner.  The development of phonics skills builds meaningful associations so 
students can make sense of how to best use phonics when reading.  
Fluency: Fluency instruction supports students rates, levels of accuracy, phrasing and 
expression used when reading.  Students will have opportunities to listen to fluent reading and 
actively participate in multiple readings of text during whole group, small group and partner 
reading times.  
Comprehension:  Comprehension instruction it taught explicitly by the classroom teacher in a 
whole group setting.  The strategy is then reinforced during small group guided reading.  
Vocabulary: Both direct and indirect vocabulary instruction is embedded throughout each 
theme.  Classroom teachers focus on both content specific words as well as high impact 
academic vocabulary.  
Writing Instruction:  Based on the workshop model, writing instruction embraces the writing 
process and students’ desire to communicate, create and collaborate for a variety of purposes 
and audiences.  
 
 
  



  
  
  
Instructional providers need to have student-centered dispositions.  They must also have a deep 
knowledge and understanding of explicit and systematic instruction in the essential components 
of scientifically based and evidence-based instruction to ensure student success. 
  
 
 

 
Multi-Tiered Systems of Support 

  
Tiered levels of support represent a system in which multiple tiers of increasingly intense 
interventions are directed at correspondingly smaller population segments so that a continuum 
of supports are available to students based on their needs.  Multi-Tiered Systems of Support 
that accelerate the learning of all students has been identified as one of the five-core 
components of effective practice that is recognized as an integral component of a systemic 
framework needed to support and sustain innovations and improve learner outcomes. This 
tiered system is intended to provide a framework of instruction to meet the needs of ALL 
learners and is not intended as only a method for identifying referrals to special education.  
  
The Inver Grove Heights Schools continue to define, develop, implement and evaluate the 
multi-tiered intervention system for students needing additional support in the area of literacy. 
Intervention programs are designed to supplement core instruction to help all students read at 
or above grade level.  At this time, intervention takes place at different levels. 
  
The multi-tiered system is for all students whether it be for a student who needs additional 
literacy support or for students who need more of a challenge in their literacy instruction. 

  
  

Levels of Support 
  

As a general guideline, about 80% of students should be successful at the primary level of 
support, meaning they do not need additional support beyond the core instruction provided in 
the classroom.  The secondary level should serve approximately 15% of students, and the 
tertiary level should serve approximately 5%. 
 
Professional Learning Communities: Teachers use assessment data to determine student 
needs and are provided enrichment opportunities seen fit. 
  



Tier 1: (Primary / Universal Level of Support) The primary level of support is the level at which 
ALL students receive high quality differentiated instruction in the core curriculum of the school. 
Students who require interventions due to learning difficulties continue to receive instruction in 
the core curriculum. 
  
The primary level of support should include: 

● A core curriculum that is research based 
● Instructional practices that are culturally responsive 
● Universal screening to determine students’ current level of performance 
● Differentiated learning activities to address individual needs 
● Accommodations to ensure access 
● Problem solving to identify and address behavior problems that prevent students from 

demonstrating the academic skills they possess 
  
Tier 2: (Secondary / Targeted Support) The secondary level of support typically involves 
small-group instruction for students who are performing below grade level proficiency targets, 
which is delivered as a part of the general education curriculum.  Some students receive pull out 
services from support teachers.  Key characteristics of interventions used at the secondary level 
of support include: 

● Evidence-based practices 
● Small group instruction 
● Clearly articulated, validated intervention, adhered to with fidelity 

  
Inver Grove Heights Elementary Schools use the Path to Reading Excellence in School Sites 
(PRESS) resources to address literacy interventions.  The program uses research-based 
interventions to address needs in the areas of phonemic awareness, phonics, fluency, 
vocabulary, and comprehension. 
  
These services are also provided to students before and after school through Targeted 
Services. 
  
  
Tier 3: (Tertiary / Intensive Support) If students are still struggling in the core curriculum after 
receiving Tier 2 support, a more intensive level of support may be necessary.  Tier 3 includes 
the most individualized interventions targeted to each student’s area(s) of need.  The educators 
engage in a problem solving process to identify the student’s specific need and then choose 
interventions to meet those needs.  Some students receive specific programming, which is 
described in their Individual Education Plan (IEP). 
 

Special Education Referral Process 
Any child considered for a Special Education referral must be provided two targeted 
scientifically research-based interventions for a six week time period.  Each intervention 



is provided for a six week time before an additional intervention is placed.  Teachers can 
select interventions on their own or bring the student to the Problem Solving Committee 
at the building level.  

 
  
  
 
Gifted and Talented 
http://p1cdn4static.sharpschool.com/UserFiles/Servers/Server_20241558/File/World's Best 

Workforce/Enrichment IGH Brochure 21215.pdf 

 
  
Atheneum Gifted Magnet Program at Salem Hills:  The program began with third-, fourth- and 
fifth grade students in 2002. Since that time, Atheneum has expanded to include 
second-graders.  Students in the Atheneum Magnet Program have to meet eligibility criteria 
determined by a district identification committee. Students invited to participate have been 
tested and found to be in the superior range of cognitive ability. The program’s mission is to 
provide a self-contained classroom option for these students to enhance the daily academic 
rigor that will motivate and challenge   this group of learners.  
 
 
  

Instructional Leadership 
  
Specific leadership practices that improve instruction: 

● Focusing the school on goals and expectations for student achievement 
● Strategically designed staff development around student data 
● Providing and encouraging collaborative learning 

  
Levels of Leadership 
  
District Level: 
Elementary Literacy Team:  The district literacy team will establish the mission and vision for 
literacy instruction for ISD 199.  The team will shape the balanced literacy framework and 
continuum over time as well as create and refine learning guides for grades K-5.  
Literacy Coach: The district literacy coach supports all K-5 teachers in their literacy instruction 
through professional development and individual coaching sessions. 
 Literacy Leaders: One classroom teacher from every grade level at each school has been 
trained as a Literacy Leader.  These teachers have completed two years of training on data 
decision-making and specific literacy interventions.  

http://p1cdn4static.sharpschool.com/UserFiles/Servers/Server_20241558/File/World's%20Best%20Workforce/Enrichment%20IGH%20Brochure%2021215.pdf
http://p1cdn4static.sharpschool.com/UserFiles/Servers/Server_20241558/File/World's%20Best%20Workforce/Enrichment%20IGH%20Brochure%2021215.pdf


  
  
Building Level: 
Leadership Teams:  This team is made up of the building principal, classroom teachers and 
specialists.  The team meets on a regular basis to share data and make decisions about 
academic and behavioral changes needed for the building and specific students.  These 
teachers will share this information with fellow classroom teachers to move forward with the PLC 
process. 
Professional Learning Communities: Each building meets weekly in a regular Professional 
Learning Community (PLC).   The purposes of these meetings are to examine student data and 
artifacts to ensure that instruction is leading to student achievement.  School leaders such as 
principals, literacy coaches, and teacher  or other resource people share goals and strategies to 
coordinate efforts. 

● PLCs and the Building Leadership Teams use data-driven dialogue to analyze data to 
inform both student learning and instructional effectiveness. Administrators monitor 
instructional effectiveness. 

●  Classroom Teachers: Classroom teachers are collaborating to help all students reach 
levels of proficiency in reading.  Teams meet as a PLC to analyze student work and 
determine next steps for instruction.  

 
 
 
 

 Professional Development 
  

Inver Grove Heights Schools defines job embedded professional development as teacher 
learning that is grounded in day-to-day teaching practice and is designed to enhance teachers’ 
content-specific instructional practices with the intent of improving student learning.  It is 
integrated into the workday, consisting of teachers assessing and finding solutions for authentic 
and immediate problems of practice as part of the continuous improvement. Professional 
development is data-driven, ongoing, and inclusive of all teachers. It is delivered in a variety of 
formats and aligned with school goals. 
  
District professional development days and summer training days may include topics related to 
reading depending on the goals set by the district and sites. They may include such professional 
development models as direct instruction, modeling, practice, feedback and reflection. 
  
Opportunities 
  
The follow are some of the ways in which professional development around literacy takes place. 
  



● The Literacy Coach works with teachers in grades K-5 across the district.  The coach 
shares best practices for literacy and supports quality core instruction and interventions 
for all students are happening daily in the classrooms.  Walkthroughs also take place 
during the school year to provide feedback to staff on literacy instruction and determine 
possible professional development. 

  
● Building level professional development is provided for all staff around best practices 

and reading development.  These sessions take place during the school day as well as 
before and after school.  

  
● Each school conducts data digs. These sessions provide time for grade level teams to 

disaggregate and analyze data. This data is then used in planning for classroom 
instruction.  Teachers also develop a SMART goal (Specific, Measurable, Attainable, 
Results-Oriented, and Timely) during this session. The SMART goal is a grade level goal 
that gives the entire team a common bond in academic achievement. SMART goals are 
reviewed at the data digs and PLC meetings throughout the school year. 

  
● Teachers meet in Professional Learning Communities (PLCs) to discuss student needs, 

determine how to respond to instructional practices that are not working, set up 
interventions, and discuss student responses to interventions (RtI). Once a student 
benefits from an intervention and no longer needs it, the intervention stops. However, if 
the student is not benefitting from the intervention, the PLC needs to determine a new 
intervention aligned with the student’s literacy needs and learning style needs. 

  
Family and Community Partnerships 
  
The goal of the Inver Grove Heights Schools is to improve learner outcomes through building 
strong family and community partnerships.  A collaborative effort among educators, families, 
and community is key.  Research shows a consistent relationship between parent/community 
engagement producing positive outcomes for students.  These outcomes include improved 
academic performance, motivation, social skills, behavior, and the greater likelihood of obtaining 
postsecondary education.  These findings have been found across families of economic, 
racial/ethnic, and educational backgrounds and for students at all ages.  
  
Effective parent and community engagement in education is about: 

★ Supporting, teaching, and enjoying children and youth 
★ Working together to promote positive outcomes, including school completion, 

achievement, opportunity to learn, social functioning, and achievement 
★ Creating conditions that support children 

  
 



Communication with Families and Community 
  
The following are ways in which our school district communicates with families and 
communities: 

● Parent/Teacher conferences happen two times during the school year to set goals and 
discuss students’ progress.  

●  Report cards are sent home in envelopes two times during the school year and the final 
one being mailed for all students in K-5. 

● Test scores and intervention steps will be shared with families at conferences 
●  MCA results are sent to parents at the conclusion of the MCA window. 
●  IEP meetings are scheduled for students requiring those meetings 
●   www.invergrove.k12.mn.us 
●  Inver Grove Heights School District app 
● Building PTSA meetings 
● Wednesday Folders 
● Academy of Powerful Parents (APP) 

  
  
  
  

  
  
 

http://www.invergrove.k12.mn.us/
http://www.invergrove.k12.mn.us/

